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The objective of this study is to explore the
possible effects and influence that violent television
shows and movies have on the human behavior of youth,
especially high school students. In order to achieve
this goal, this study obtained information from 160 high
school students regarding the types of television shows
and movies they view, hours spent viewing violent media
and violent behavior engaged in, or displayed at
school.
This information was obtained from Prince Georges
County School System, Prince Georges County, Maryland,
utilizing the cross-sectional survey design and the
stratified sampling method. The final calculation and
analysis was completed utilizing the SPSSX Computer
System.
The results of this study indicated that there is
a significant relationship between violent behavior in
high school students, and the influence of violent
movies and television shows. The results revealed that,
of the 90 students who chose violent movies as their
favorite, over half (54) of them exhibited or engaged in
violent behavior at school.
In addition the findings also revealed that the
more time youth spent watching television daily, the
more likely they are to exhibit or engage in violent
behavior. Forty-two of the high school students who
responded to watching 11 hours or more of television
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The purpose of this study is to explore the
possible effects and influence of violent television
shows and movies on the human behavior of youth,
specifically high school students. All across America
the number of youth using and being harmed by guns is
rising at an alarming rate (Hackett, 1988). According
to the U.S. Department of Justice (1988) more than
27,000 youth between twelve and fifteen were handgun
victims in schools throughout the nation in 1985. Since
then the numbers have increased significantly.
National figures show that in the past ten years,
assaults on teachers have risen 7,000 percent, crimes by
students against students were up nearly 3,000 percent,
and weapon offenses increased nearly 200 percent
(Hackett, 1988). Further, Hackett contends that
recently school officials throughout the country report
a surge in students carrying and using guns in
classrooms, at school activities and in school yards
this year. Often the weapons offenses are student
against student and in some cases, it is student against
teacher (Carroll, 1988).
It is for sure that the educators are
understandably alarmed, and many school officials and
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parents are also becoming increasingly concerned about
the problem. The only formal study done on the problem
of weapons in the schools was in 1968. A senate
committee released the report on 110 urban schools
throughout America (Thistle, 1974) . The report
revealed that the problem was of concern across the
United States, in junior high schools, as well as high
schools. The report also revealed that the students
obtained the weapons on the street without any problems
in purchasing them. Kelley (1974) states, "There are
thousands of cheap guns on the street, the kids pick
them up with ease" (p. 17).
Hahn, (1974) Chairman of the school board for Los
Angeles County Schools states, "Gang violence at schools
throughout Los Angeles is close to epidemic stage" (p.
215). The Los Angeles school board reported in 1973,
five murders at schools, 306 attacks on teachers, 79
attacks on other employees, and 144 assaults on school
security officers (Hahn, 1974). Evans, a Black social
worker who coordinates a drug rehabilitation clinic in
Watts, Los Angeles, says violent behavior is thrust on
youth. Evans (1974) believes that the mood today is one
of despair, frustration and self-hatred among Black
youth. He continues by stating.
Now we finally have African-American actors and
actresses in movies for black people. But what
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happened? We exchanged Aunt Jemina and Uncle Tom
for prostitution and dope dealers. All of the
Black movies show dudes winning out, but who are
they? Criminals of all kinds, dudes who go around
shooting down cops and other Blacks to become
successful. (p. 276)
Historically, the occurrence of weapons in the
schools was not an urgent topic of concern, but today
school officials, the community, parents and society are
taking a closer look at this problem. Looking at the
problem from a historical perspective, one could say
that it is two fold; a societal creation magnified
through the media.
During the late thirties and early forties American
society was preoccupied with World War I and II and much
patriotism created a cohesive American public. The
America media image was also one of patriotism and of
America's greatness, power, and strength (Polner, 1971).
During the fifties America became entangled in the
Korean conflict and not all Americans may have agreed
that it was a necessary act (Polner 1971) , but the
American people upheld the patriotism of America (Zahn,
1967). American television was somewhat family
centered, and portrayed wholesome goodness in America
life. But times have changed, society has changed and
the media portrays a more realistic picture of todays'
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world.
It is generally believed that the changes in
society, have greatly influenced the lives of the
nations' children. They are much more aware of the wold
they live in. Unfortunately, for many, the media
through television, becomes their first school, and they
learn about sex, crime, violence and guns. It is true
they live in a very different time, and it may have a
major impact on their lives and the choices they make.
Statement of the Problem
Today all across America students are toting guns
to school much like they use to tote their lunches
(Carroll, 1988). Carroll (1988) contends that nowhere
is the occurrence of violence and gun wars more
prevalent among youth than in city schools. The problem
appears to be nation wide but some cities are under
great tension to do something about the problem.
Nowhere is the tension greatest than in Detroit, which
has the highest murder rate in the country (Carroll,
1988) . The deaths of so many young people, often at the
hands of their peers have mobilized parents and
politicians.
Hackett (1988) discussed the occurrence of weapons
in the schools with Circuit Judge Ellner Heller of
Baltimore last Spring. Judge Heller was so shocked at
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the numbers of minors charged with gun crimes that she
ordered a survey of weapon use among students in
Baltimore schools. The results were even worse than she
expected. Of 390 city high schoolers polled, 64 percent
said they knew someone who carried a handgun within the
preceding six months; sixty knew someone who had been
shot, threatened or robbed at gun point in their school.
Almost half of the male respondents admitted to having
carried a handgun at least once.
Violence portrayed in the media and violent acts
among youth, especially in high schools, are gaining
societal concerns. Television shows and movies, unlike
any other type of media, can provide its viewers a
personal window to the world around them. Through the
media, youth learn about diverse cultures, exotic
countries, and the America live in, often through the
nightly news. Television has often been utilized as an
educational tool, and information media capable of
reporting on events from around the world, and a source
of entertainment for all ages. Unfortunately, in some
cases, shows aimed specifically for adult audiences, are
often viewed by youth and children under the age of
eighteen. Research indicates that by the age of
eighteen, the average American youth has seen more than
50,000 murders or attempted murders on television
including cartoons (Spock, 1987). The possible effects
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of prolonged exposure to violence in the media may have
negative effects for young viewers and may also lead to
imitation of aggressive or violent behaviors in some
youth. The influence of violent television shows and
movies, on the behavior of youth, merits special
examination of youths' viewing habits, and exploration
of the possible relationship between what they view and
how it impacts on their lives.
Significance of the Problem
The mass media makes a profit from their ability to
entertain and effectively inform the public (Thomas &
Hepburn, 1983). Media presentations try to take maximum
advantage of our curiosity about the peculiar, bizarre,
and violent things we do to, with, or for one another.
Given that reality, it is not hard to understand why a
brutal murder or violent rape makes for more publicized
news than a burglary or theft case. Crime has become an
aspect of everyday life for all of us (Conklin, 1975) .
This belief is quite unsettling and unfortunate,
especially for the nations' youth. This is not to say
that the possible negative effects of exposure to
violent media by adults should be dismissed. It is the
researcher's belief that, the interest and welfare of
the nations' young viewers should be considerably more
urgent than any other segment of the population.
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Perhaps such a viewpoint is necessary because of the
vulnerability and impressionable nature of many youth,
as well as, the sometimes lenient nature of movies
ratings. Further, the researcher believes that society
must recognize that the behavior of today's youth is
among other factors, a product of their life
experiences. Therefore the topic of concern, violence
in the high schools, is being addressed in this study
and the possible influence of violent media.
It is believed that due to the exceedingly complex
nature of human behavior, a combination of variables, in
many cases, can result in a particular behavior.
Previous research (Langerberg, 1987, Hackett, 1988) has
indicated that violence among youths in high school is
caused by drugs, poverty, and society's unequal
distribution of goods. The significance of this study
is to introduce the missing variable, or at least the
missing emphasis, the media. The thrust of this study
is not to exclude other possible variables that have
been said to cause violence in high schools, but to
introduce another significant variable that may provide
new insight on the problem.
The writer became interested in the problem as a
result of a concurrent field practicum at' Fulton County
Public Schools. After completing a one year field
assignment with the school system it had become evident
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that the presence of violence and weapons in the schools
was occurring with great frequency. Frequently
witnessing altercations where weapons were confiscated
was more than a tragedy, especially when such an
occurrence is becoming a "normal" part of public
education. The implications for social work practice
are great, not only for school social workers, but
social workers in general. The magnitude of the problem
may suggest urgency for school social workers primarily
because they have the responsibility of enhancing the
school environment, and sometimes the added task of
dealing with violence and students armed with weapons.
This means that social workers must arm themselves
with strategies to combat and prevent the problem of
violence and assist in making the school a safe
environment. The researcher contends that the only way
that social workers might effectively address this
problem is to have more knowledge of the dynamics of
the problem and to educate others so that they too, can
help prevent future tragedy in our schools. Thus this
study should provide additional information regarding
the dynamics and relationship between violent television





In understanding the dynamics of certain social
behaviors it is essential to have an understanding of
the foundations of prior research conducted. In this
chapter selected literature was gathered and analyzed to
assist in providing greater insight on the problem of
violence in the high schools and the possible influence
of violent television and media. While this study
seeks to explore the possible effects of violent
television shows and movies on the behavior of high
school youth, it is significant to note that much of the
research focuses on other factors including, but not
limited to, the media and violent behavior. The
literature review includes an examination of the (a)
magnitude of the problem; (b) violence in the high
schools; (c) views on prevention; (d) educators'
reactions; (e) violence in the media and children; and
(g) violence in the media and America's teens.
Violence in High Schools
The dire condition of the nations high schools seem
to be a scenario of similar occurrences involving
numerous weapons offenses, violent criminal acts, and
gang activity. It appears that the problem of violence
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in American's schools is becoming one of the ultimate
challenges facing the educational institution today.
According to Davis (1988) in 1987 the Boston school
system expelled 55 students for carrying guns to school
and 2,500 students were reporting to probation officers
for criminal offenses. In New York, Principal Edward
Morris (1988) asked for a transfer from Park West High,
when he lost control of a group of students who stomped
a girl so brutally they broke her ribs.
Some school systems throughout the nation are
reporting similar violence as well as fatalities that
were results of schoolyard shootouts. Odette Dunn
Harris (1988), Principal of William Penn High School in
Philadelphia states.
When I first arrived, they had riots in the
lunchroom often. The fire gong used to go off
every five minutes and that was a cue for the kids
to break out. Some students carry guns and knives
as casually as pocket combs, (p. 54)
At Washington Preparatory High School in Los
Angeles, Principal McKenna (1988) states, "I personally
buried six young men last year who had gone to this
school, and I do the same thing year after year" (p.
54) . Faced with the reality of violence occurring in
hundreds of schools across the nation one begins to
wonder, what contributing factors motivate students to
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arm themselves in the halls of academe?
Hackett (1988) states that "Packing a pistol is a
symbol of status and power that other, students quickly
emulate. This snowball effect is reinforced by the
climate of fear that a single firearm in the classroom
generates" (p. 19) . The researcher found that many
students who say they have no criminal intent started
carrying guns to protect themselves from gun toting
bullies. However, according to Hart, (1988) the child
who thinks he's protecting himself is actually putting
himself in more danger.
Hart (1988) contends,
A gun can give someone a sense of power and a
security blanket. Suddenly, "he said, she said"
hallway disputes that were once settled with a fist
fight or the flashing of a knife end in a burst of
firepower and a bloody corpse, (p. 19)
The epidemic is occurring nationwide and seems to
be growing at an alarming rate. The effects on the
inner city school is devastating. Hackett (1988)
explains that city streets have become flooded with
unregistered and untraceable handguns, available to
anyone of any age with a bit of cash. The research
also explains the fact that youth of rural areas are not
excluded from this problem. Children who live outside
urban areas have an even cheaper source of firearms:
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dad's closet.
According to Hackett (1988), among the students who
attend schools with a high occurrence of gun violations,
one fifteen year old student explains, "You gotta be
prepared, people shoot you for your coat, your rings,
chains, anything" (p.l9). It is obvious that in
answering the question of what is causing this problem
there are many interrelated factors. Hackett (1988)
explains that in ghettos, more profound forces may be at
work. Children who grow in broken homes and in the grip
of poverty come to see guns as their only available
ticket to prosperity and self-esteem. Hackett also
explores the fact that at the same time these very youth
are constantly exposed to violence on television and on
the streets, and by those experiences, life has little
value. Deborah Prothrow-Stith (1988) , Commissioner of
the Massachusetts Department of Public Health,
attributes outbursts of youth violence to a society too
tolerant of violence. She explains, "We show that
fighting is glamorous on television - it is rewarded and
chosen by the hero as the first solution to the
problem, there's no sorrow, no lamenting when the "make
my day" attitude is put into action" (P- 19) . In
conclusion, the research looks at a city that is
fighting back. Boston recently launched a T.V. campaign
with shocker tag lines such as "When you tell a friend
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to fight, you might as well be killing him yourself."
But many believe it will take more than commercials to
solve the problem.
It is a fact that the problem of increasing youth
murders is occurring more in the inner cities. Carroll
(1988) looks very closely at this problem on a state
level. Carroll examines the problem of school youth
crime and the growing numbers of weapons in the city of
Detroit. This author reveals that the numbers are
appalling: in 1986, 322 Detroiter's under the age of 17
were shot, 43 of them fatally. Since January of 1988 at
least 114 kids 16 our younger have also been shot.
Between Friday and Palm Sunday, 5 youth were murdered,
eight were shot but not fatally.
Contrary to Hackett (1988), Carroll (1988) contends
that while the numbers of violent school encounters have
decreased nationwide in recent years, their seriousness
has escalated. Shanker, (1988) president of the
American Federation of Teachers, stated "We use to see
more pushing and shoving, now we see more incidents
involving arms, knives and guns" (p. 21) . Detroit has
experienced this problem before in 1984 when a series of
teenage shootings prompted concern. Unlike other cities
Detroit began using both walk through - and hand-held
metal detectors. This procedure was halted in late 1985
when a lawsuit was filed and won after a high school
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coed was patted down by male officers even though she
passed the metal detector. In conclusion, the violence
continues in the Detroit schools. The Detroit school
board cancelled classes for two days in March of 1988
for tough talk assemblies. Carroll (1988) explores what
she considers probable cause in relationship to the
problem of weapons in the schools. Unlike Hackett's
belief that television has a major influence on youth
and their choices of using weapons, Carroll (1988)
contends that such factors as poverty, drugs, and
joblessness lead to such destructive behavior.
Views on Prevention
In a report entitled the Safe School Report of the
American Federation of Teachers (1986), the solution of
the presence of weapons and violence in the schools is
viewed in a somewhat different manner than the previous
research. The Commission is not concerned with the
statistics of occurrence of the problem, rather it is
concerned with the prevention methods that educational
institutions utilize. Also unlike the previous
research (Hackett, 1988) this report details a program
for improving schools and preventing school violence.
The eight point preventative program begins with school
systems providing a reward system for teachers and
students who report any suspicious behavior or weapons
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in school. The program also emphasizes a firm, fair,
and clearly understood and consistent set of school
discipline procedures.
The Commission's report suggests that violence
disrupts in a school environment that does not have a
consistent set of school discipline rules. It assumes
that if students are aware that an immediate response to
violent behavior will occur, they will refrain from
criminal behavior. In contrast to Hackett (1988), and
Carroll (1988), the Commission does not take into
consideration societal influences such as the media,
poverty and joblessness. Nor does the report refer to
urban areas making any distinctions in frequency of the
problem. The report simply tries to approach the
problem with a band-aid perspective. By preparing the
school as if it were a penal institution, the report
attempts to solve the complex problem without taking
into consideration individual differences or
sociological factors.
Educators Reactions
As the problem of violence and weapon use escalates
in the public schools throughout the country, teachers
are becoming fearful of their jobs. Brooks (1985)
discusses the plight of teachers in the classroom.
Brooks looks at the New York Times study of five
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thousand teachers who were asked about violence and
weapons in the schools. Forty percent stated that
violence is a daily concern and a constant fear. A
third of America's high school teachers hesitate to
confront misbehavior out of fear of their own safety.
Much like the previous research, Brooks (1985) contends
that students share their teachers fear of violence and
disorder. And to the dismay of many school officials,
students respond to fear of violence in school by
bringing weapons into the classroom.
Much like the study done by Hackett (1988), Brooks'
(1985) study reveals that it's impossible to estimate
how many students arm themselves in school for the sake
of self-defense. Almost seventy percent of the students
surveyed in the study said they are armed with some form
of protection. Brooks found that in New York City there
were 272,000 high school students in 1984-85, and that
school security officers using spot checks, were able to
confiscate one thousand weapons. It was further noted
that even though security systems function properly,
thousands of weapons passed unnoticed when manual
security check is employed. In 1982 authorities tried
to search for weapons at Thomas Jefferson High School in
New York, and near riot ensued and the authorities were
forced to halt the searches after one day. Brooks
(1985) does not, unlike the report on Safe Schools
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(1986) and Carroll (1988) address any factors that may
be contributing to the problem. Rather, he addresses
the problem in terms of the teacher's perspective and
their experiences when teaching under such conditions.
Media Violence and Children
There is no evidence to date regarding the
relationship between media and it's influence on youth
weapon violence in the schools. However the purpose of
the following literature is to demonstrate that the
media may influence aggressive behavior in youth and
lead to the occurrence of weapons and violence in the
high schools. The average American family spends more
than thirty hours a week watching television. It is
estimated from a report on the occurrence of violence on
television done by the Anneberg School of Washington,
D.C., that for the past nineteen years adults and
children have been exposed to an average of about
sixteen hours of violence per week through television
program. Langenberg (1987) researches the aspects of
violence on television during prime time family hour.
He contends that television viewing tends to cultivate a
relative sense of danger vulnerability, mistrust, and a
general feeling of gloominess. Langenberg also referred
to the study done at Annenberg School and discussed the
researcher's violence index. The research found the
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index indicated for the 1985-86 season, the index was
the fourth highest on record. Langenberg (1987)
contends that television violence has had a complex
effect on society as whole. By constantly demonstrating
who can get away with what against whom, displays
violence and confirms an unequal distribution and sense
of powerlessness in society. Langenberg (1987) states.
While research indicates that exposure to violence
does occasionally incite and often desensitize
viewers to violence, our findings show the for most
viewers, the mean and dangerous world depicted on
television tends to cultivate a sense of danger,
mistrust, dependence, and alienation, (p. 12)
Langenberg explains that this unequal sense of
insecurity and mistrust invites not only aggression but
also exploitation and repression. His research
concludes by explaining to parents that violence on
television should not be under estimated, the effects
that entertainment violence can have on them as well as
their children. The effects can be devastating to their
sense of trust and power and safety in society. Similar
research on the topic of negative effects television
violence has on youth has been done over the past 20
years.
One of the most recent studies conducted by Spock
(1987) has a strong message for parents concerning their
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children and the negative effects of television and
movie violence. Unlike the previous research done by
Langenberg (1987) Spock focuses his research
specifically on youth. He explained that thirty years
ago when the Three Stooges were popular, children would
bop each other on the head without provocation. Even
though the behavior was socially unacceptable, the child
wouldn't show any regret because if the Three Stooges
can do it, it is seen as o.k. by children. Spock (1987)
believes that children will imitate behavior, that
includes bad behavior as readily as good behavior.
Spock's most recent research has indicated that if
children continue to see violence regularly they will
gradually begin to take it for granted as standard
behavior.
Further, Spock (1987) revealed that the average
American youth has seen more than 50,000 murders or
attempted murders on television including cartoons by
the age of eighteen. Spock is not saying that every
child exposed to television will be affected in a
negative way. However, he continues by saying,
I believe that it is particularly unfortunate for
American children and youth to be raised with a
tolerance for violence. As a nation, we already
have shockingly high statistics for murder within
the family for rape, for wife abuse and for child
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abuse - probably the highest in the world. yet we
are surely creating the climate for more such
cruelty through the amount of violence that is
offered as entertainment. (p. 200)
Different from Langenberg's (1987), Spock explores
the solution to the problem by attempting to involve the
entire family. He suggests that parents may not be
aware of the many studies on television violence and
their effects on their children and teenagers. Yet he
suspects that many parents are aware but just don't have
the time and patience to monitor their children's
television programs. Spock (1987) contends that in
order to solve this problem, parents should first
indicate to their children that violence and brutality
are off limits. This is also a rule to follow with
teenagers. Secondly, he believes that parents must
really mean it when they forbid a certain program and
keep a sharp eye on what their children are watching.
Surely the effects of television violence on the youth
of today has some complex results. If the effects of
television and movie violence leads to imitation,
mistrust, and feelings of insecurity, the possible
outcomes of the behavior are endless. Therefore there
is reason to believe that the problem of youth violence
and the recent occurrence of weapons in the schools,
could be a possible outcome of this problem.
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Research conducted on children as well as teenagers
has led many researchers to believe that the media can
influence violent behavior adding credence to the theory
that children learn to be aggressive from watching
violence in the media. The concern that youth who view
television violence might lead to imitation of
aggression, has spurred a great deal of research over
the years. Drabam and Harratty (1977) conducted a study
at the University of Mississippi Medical Center to
explore the effects of aggression and prosocial behavior
in children when viewing violent films alone and in
pairs. The research project tested forty, five year
old male Headstart pupils in a southern city who
observed, in pairs and alone, an aggressive film or a
prosocial film. The aggressive film depicted a white
male model behaving aggressively toward a person
costumed as a clown. The prosocial film portrayed the
same male model interacting with the clown in a
friendly manner. The impact of the films were assessed
by observing the behavior of the boys in a free-play
session with the same clown that was in the film. The
results revealed that the boys who played with the clown
in pairs were significantly more aggressive than those
who played with the clown alone. Most importantly, the
research also revealed that the boys who viewed the
aggressive film displayed significantly more aggressive
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behavior toward the clown than others around them.
The results of Drabman and Harratty's (1977)
research may provide an analysis that is relevant to
violent behavior, group violence, and gang violence
among youth today. Clearly this research unlike
previous articles explored in this review, sets forth a
scientific study that attempts to focus on and
demonstrate the imitation of aggression and prosocial
behavior in pairs and individually. Unlike, Spock
(1987), Drabman and Harratty's (1977) study does not
address the element of prolonged exposure to violence on
television and in movies, but appears to study and
demonstrate the immediate effects of violent media on
youth. The results of Drabman and Harratty's study are
meaningful to research primarily because the element of
long hours of exposure to violence on television has
sometimes been a variable that was necessary to link
violent behavior to the media.
In addition, research conducted on subjects between
the ages of two and seven appears to suggest that
violent behavior may be learned through the media at an
early age. Drabman and Harratty's 91977) research may
also lead one to suspect that the violent behaviors
displayed in the nation's high schools today, may be a
result of a life long process of exposure to violence in
the media. In contrast, the research is evidence that
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the younger children are, the more impressionable, and
more likely they are to imitate violent behaviors they
see on television.
Other research linking another variable, heaving-
viewing habits, to the imitation of violent and
aggressive behavior among children. Singer and Singer
(1981) conducted a study relating preschool children's
home television-viewing patterns to their spontaneous
behavior, play, aggression and language use in nursery
school settings. The study subjects were 141 New Haven,
Connecticut preschool children three and four years of
age: 79 boys and 62 girls. Daily records of the
subjects' television-viewing over two consecutive weeks
were maintained by parents four times during the year.
A developmental field study approach was utilized. The
results indicated that the heavy viewers were less
imaginative during free play, less expressive in
language, and had a greater tendency to overt aggression
or uncooperative behavior with the teachers.
In conclusion, a consistent pattern linking heavy
viewing to attacking other children and property was
found. Unlike Drabman and Harratty (1977), this
particular study not only found aggressive or
uncooperative behavior in the subjects under study, but
also found a tendency toward attacking property as a
result of heavy viewing patterns. In addition. Singer
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and Singer's (1981) research included heavy-viewing as a
variable to explaining the behavior exhibited by the
subjects similar to Spock's (1987) findings discussed
earlier.
In the area of violent behavior and the influence
of the media, Drabman (1978) provides another relevant
study conducted with colleague Thomas (1978) on the
effects of television violence and aggressive responses.
Drabman and Thomas (1978) conducted a study consisting
of third and fifth grade boys and girls who were exposed
to either an aggressive or non-aggressive television
program. Upon completion of the television shows they
were read descriptions of nine conflict situations and
asked to do the following. (1) predict how the average
child would react in such a situation and secondly (2)
to indicate the behavior they believed to be the most
morally correct. As predicted by Drabman and Thomas
(1978) , the children who had seen the aggressive
television show chose aggressive responses as being
normative, and the older children were found to regard
aggressive responses as commonplace. the research also
indicated that males more frequently than females
suggested that aggressive reactions were morally
correct. Different from Drabman and Harratty's (1977)
research, the ages of the subjects used for this study
were older and the element of morality was introduced as
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a variable in determining the respondent's answer.
According to Drabman and Thomas (1978), the subject of
morality may invite new avenues of speculation in
understanding violent behavior in males versus females,
being that males more frequently than females suggested
that aggressive reactions were morally correct. This
variable may also provide insight on the reasons why
males exhibit more violent behavior in high schools than
females (Hackett, 1988). However, today, many youth, to
a large degree, acquire many of their beliefs, values
and morals from society rather than their parents.
Media Violence and America's Teens
Halloran, (1975) at the University of Leicester,
explored the effects of the mass media, in relationship
to violence, and his findings evaluated the problem from
a different perspective. Halloran (1975) contends that
society places far greater stress on materialistic goals
than on legitimate ways of achieving them. He claims
that being reminded on a daily basis by the media of
what is available to some and not to others, creates and
contributes to violent behavior. Halloran (1975) states
his position by contending that.
The media in their day to day operations, by the
presentation of norms and values, may in this way
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increase expectations unrealistically, aggravate
existing problems and contribute to frustration and
to the violence aggression that may stem from this.
(p. 216)
Halloran's research, unlike Brooks, (1985) focuses
to a large extent on societal influences projected
through the media. In comparison, Langenberg (1987)
also concluded that feeling of unequal distribution of
resources in society leads one to feeling a sense of
powerlessness in society; could lead youth to choose
violence as a way of obtaining their goals.
Almost every aspect of the media and the well being
of youth today has been researched. However, previous
research focused primarily on imitation of aggression,
effects of prolonged exposure to violent media, and the
problem of violent behavior, including carrying a weapon
on school grounds. In contrast, researcher Somers
(1976) studies the effects of violence on television and
the health of American youth. According to Somers
(1976)
In 1973, 18,032 Americans, 15 to 24 years of age,
died in motor-vehicle accidents, 5182 were
murdered, and 4,098 committed suicide. The death
rate for this age group is due entirely to deaths
by violence, (p. 185)
Somers (1976) contends that for a large number of
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American youth the culture of violence is now both a
major health threat and a way of life. The research
found that one contributing factor is television's daily
diet of symbolic crime and violent entertainment
programs. Somers' (1976) research reviewed numerous
studies of television influence on youth and violence
conducted throughout the United States and Europe over
the past twenty years. Upon completion of his analysis,
he praised the medical profession for its concern and
termed violence on television serious complex health
hazard.
In comparison to Thistle (1974), and Langenberg
(1987) Somers (1976) evaluates the effects of media
violence on youth from a medical perspective. Somers
(1976), unlike previous research, includes motor-
vehicle accidents and suicide as possible learned
behaviors resulting from the influence of violent media.
Television and movies depicting drinking as exciting and
acceptable behavior, were labeled as destructive media.
In addition, Somers (1976) sights the turbulent teenage
years as an extremely vulnerable time when teens can be
influenced by what they see and may want to experience
it.
Although each study thus far concludes with the
analysis that violence in the media influences to some
extent aggressive or violent behavior in youth, Kellners
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(1972) examines some striking parallels between some of
the previous articles, but concludes on a different
note. Kellner found in his research that violence in
the media cannot be regarded as a direct cause of
aggressive or violent behavior. However he does find
that prolonged exposure in children and juveniles can
cause them to accept violence as a normal means of
solving conflicts. Kellner (1972) also found that
television broadcasts of a violent character can start
learning processes, but could never cause certain
patterns of action. The researcher states, "there is no
such thing as one effect produced by one factor; the
mechanism of television influence is a multi-variable
product which involves several factors of varying
importance" (267). Kellner (1972) parallels Spock's
(1987) findings indicating prolonged exposure can cause
children and youth to accept violence as a normal means
of solving conflict. However, Kellner 91972) unlike
Drabman and Harratty (1977), found that the influence of
media is a multi-variable product involving several
factors, not solely limited to exposure to the media.
Kellner's (1972) research has several implications.
Perhaps the occurrence of violence today in schools may
be a result of multivariables such as drugs, poverty,
joblessness, and other overwhelming circumstances as
described earlier by Hackett (1988).
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The words of Heinrich (1972), a German researcher
who conducted research on negative effects of violent
media on children and youth stated, "Once they are
adults with their own families, the unfavorable
influence of this situation will become apparent" (p.
100). He contends that children and youth are easily
provoked to aggressiveness as a result of viewing
violence on television. His findings indicate that two-
thirds of the knowledge of today's children is
determined largely by the communication media, mainly
television, and for only one-third by personal contact
mainly parents and teachers. Heinrich maintains that
the children who are affected by the media are socially
unstable and deprived children. By learning from
television the researcher concludes that they are taught
that violence will solve conflicts and they ascribe to
the belief even as adults. In contrast to previous
research, Heinrich views the learning of violent
behavior as a process that is imbedded in the
personality and lifestyle of the youth throughout
adulthood. Adulthood appears to be the climax of the
violent behavior learned throughout one's childhood.
In comparison, Spock (1987) parallels Heinrich's
(1972) findings concerning prolonged exposure, however,
Spock's findings do not indicate any absolute negative
behaviors as an adult. In addition Heinrich (1972)
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shows some similarities to Langenberg (1987) and
Halloran (1975) relating the aspect of deprivation as
being a possible factor leading to aggressive behavior
in youth.
Over the years, organizations as well as individual
researchers have become interested in the causes and
possible prevention of violent behavior. In this case
violence among young people today has caused much
research to examine the influences that overwhelm their
lives at such a young age. The Commission Crime Control
and Violence Prevention (1983) was created by the
California legislature in 1979 to identify the root
causes of violence for the purpose of assisting in its
prevention. A comprehensive survey of research findings
on the causes of violence was conducted and a series of
meetings were held to spur action. One of the
highlights of the findings was violence and the media.
The findings indicated that the theory most accepted by
the scientific community is that violence on television
teaches people that violence is an acceptable means to
an end, or an appropriate response to frustration. The
findings led to establishment of committees and to
lobbying for censorship and careful examination of all
shows and movies for violence before they are broadcast
during family hour. Although much effort was expended,
the committee is continually striving for better
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presentation measures, for the betterment of the media.
The Commission on Crime Control and Violence
Prevention (1983) appeared to have strong similarities
to several of the previous research findings. For
example, Heinrich (1972) and Halloran (1975) both
focused a great deal of their research on the premise
that violence in the media teaches violence as an
acceptable means to an end or an appropriate response to
frustration. Somers (1976) concluded similar findings
although his focus was from a medical perspective.
Contrary to the Commissions' (1983) findings, one
previous researcher, Kellner 91972) did not conclude the
same premise, however he believed that the negative
effects of violent media on individuals has to include
other variables in order for the individual to become
influenced by what they see.
The research presented in this section provide an
overview of studies conducted by several researchers
interested in the area of violent behavior and media.
It is clear that each researcher explores and analyzes
this topic utilizing different research methods and
concluding a variety of results in the final analysis.
Despite the commonality or diversity of the research,
they do provide a valuable foundation of information
that has been explored to help future practitioners to
better understand and study the problem of violent
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behavior in youth and the possible influence of violent
media.
Theoretical Framework
The basic causes of criminal behavior and our
reactions to it are best understood when much importance
is given to the dynamic nature of social life. In
understanding the elements that contribute to the
manifestation of criminal activity, Edwin Sutherland's
(1978) theory of Differential Association provides some
degree of explanation regarding criminal behavior.
Sutherland's theory answers the question, by what
process does an individual come to engage in criminal
behavior.
(1) Criminal behavior is learned. Criminal behavior is
not genetically inherited, nor are people
inherently evil or criminal.
(2) Criminal behavior is learned in interaction with
others in the process of communication. The
learning is largely in terms of verbal
communication, but it also includes gestures and
other nonverbal communications.
(3) The principal part of the learning of criminal
behavior occurs within personal intimate groups.
An individual acquires knowledge, values, attitudes
and behavior patterns through interaction with
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others. Learning is more effective when it takes
place within intimate, primary groups.
*The media, especially television and cinema, may
furnish examples of criminal behavior that can be
learned and imitated. But a person's duplication
should be supported by an intimate personal group.
(4) When criminal behavior is learned, the learning
includes;
(a) techniques of committing the crime which are
sometimes very complicated, sometimes very
simple.
(b) the specific direction of motives, drives,
rationalizations, and attitudes. Even the
most ordinary of crimes involves some mastery
of technique. Learning how to shoplift, smoke
marijuana, snatch a purse, inject heroin, hot
wire an auto, or rob a liquor store involve
complicated techniques that can be learned
quickly. The media provides a large number of
ways to perform criminal behavior, can the
youth of today learn how to be a criminal from
watching television?
(5) The specific direction of motives and drives is
learned from definitions of the legal code as
favorable and unfavorable. Behavior that is valued
or tolerated by some groups may be consistent with
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the law, but the standards of other groups may be
quite contrary to the law.
(6) A person becomes delinquent or criminal because of
an excess of definitions to the violation of law
over definitions unfavorable to the violation of
law. Those who acquire their norms of conduct from
a single group that favorably defines the legal
codes are unlikely to engage in criminal behavior.
But if the group defines the legal codes
unfavorably the individual is likely to violate the
law. Because American society is so complex, it is
likely that an individual will encounter both types
of groups and acquire some definitions from each
group.
(7) Differential associations may vary in frequency,
duration, priority and intensity. All associations
with criminal and anticriminal values, movies,
people and groups are not equal. The frequency and
length of association to certain criminal behaviors
will have a great effect on the influence it will
have on the individual. The more violent movies
one sees, the more likely he will adapt some of
those same behaviors.
(8) The process of learning criminal behavior by
association with criminal and anticriminal patterns
involves all the mechanisms that are involved in
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other learning. Criminal behavior is learned in
the same way that other learning occurs.
(9) While criminal behavior is an expression of general
needs and values, it is not explained by those
general needs and values since noncriminal behavior
is an expression of the same needs and values.
Sutherland's theory is important in evaluating
youth violence and weapon violence in schools as it
relates to the possible influence of the media. It is
significant because the theory explains how criminal
behaviors are learned and unlike several other theories,
it looks at nine points of concern in relationship to
the learning process.
Definition of Terms
The definitions of the following terms are for the
purpose of clarification, and the explanation of
ambiguous terms or phrases.
Weapons - refer to any object including but not limited
to a knife, ice pick nunchakus (num chucks),
explosives, machete, pistol, rifle, shotgun, pellet gun
or other objects that reasonable can be considered a
dangerous or deadly object.
Tough talk assemblies - Assemblies designed to warn and
inform parents and students about the dangers of
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carrying weapons in school.
Band-aid perspective - Addressing the concerns of a
problem by taking short term measures to alleviate the
problem.
Utopian approach - Looking at something in an ideal way.
Attempting to solve a problem in an unrealistic manner.
Classification - Referring to the status of a student in
higher education example. Freshman, Sophomore, Junior,
Senior
Violence - Is limited to physical force or weapon(s) for
the purpose of violating, damaging, harming or abusing
others or property.
Media - Is limited to utilizing television, movies and
films for the purpose of informing or entertaining.
Mass media - Any means of communication designed to
reach large numbers of individuals.
Violent behavior - Any behavior utilizing physical force
or weapon(s) for the purpose of violating, damaging or
abusing others or property. Including possession of a
weapon by a minor.
Violent media - Is limited to a means of communicating
utilizing television, films or movies depicting
individuals engaging in physical force or utilizing
weapon(s) to harm others or property.
Rap - A style or form of music utilizing rhyming phases
and messages accompanied by a rhythmic beat.
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Disruptive behavior - Causing disorder, upset or
interrupt a classroom, school cafeteria or other school
activity.
Youth - The quality of being young. Life between
childhood and adulthood.
High school students - Youths who attend a secondary
school that includes grades 9th through 12th.
Statement of Hypotheses
The following hypotheses were formulated to test
the relationship between violent behavior among youth
and influence of violent television shows and movies.
Null Hypotheses: There is no significant relationship
between the types of movies youth
prefer to view and violent behavior.
There is no significant relationship
between the number of how youth view






The research design chosen for the purpose of
providing accurate guantitative-descriptive data for
this particular study is the Cross-sectional survey.
The cross-sectional survey design has the primary
function of providing quantitative-descriptive data
which can be generalized to some designated population
(Kerlinger, 1973). The cross-sectional design was
chosen for two reasons. First, the cross-sectional
survey design stresses representativeness of all
elements for the population under study, and secondly,
to accomplish this objective, it provides seven steps to
accomplish the objectives of representativeness. The
seven steps are a clear concise guide that
systematically explain the research design and how it
can be applied to any subject of study (Grinnell, 1985).
The task of studying population as large as a high
school can be a difficult one and the question of
representativeness in this case must be of great
concern to the researcher. To increase the chance that
the sample will approximate near perfect representation,
the cross-sectional survey was clearly the best choice.
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Because the entire population cannot be studied, in the
interest of time and money, this design stresses
representativeness of all elements for the unit under
study.
To begin a detail account of how the cross
sectional design was applied to this study, keeping in
mind it can be applied to any subject under study, one
must begin with the first step involved in the
application of the design.
Prior to embarking on a study, the researcher must
develop general research questions or specific
hypotheses in order to guide the study in preconceived
areas. This also serves as a guide to keep the
researcher focused on a specific area(s) of study or
hypotheses. When the actual survey is constructed, the
questions may change or be re-worded, however the
researcher should keep in mind the specific area of
study, the data the researcher seeks to gather and the
hypotheses.
In this particular study, several research
questions were developed in addition to several
hypotheses. The research and the hypotheses focus
specifically on the media and violent behavior among
youth in schools. Several research questions were
developed to elicit information about the respondent's
viewing habits, number of hours spent viewing particular
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types of shows, and respondent's preference of types of
television shows or movies.
The hypotheses, developed during step one of the
cross-sectional survey design, also serve as a guide for
the researcher to focus the study in preconceived area.
A hypothesis is tested for its truth content and must
contain an independent and a dependent variable
(Grinnell, 1985).
The formulation of the hypotheses into acceptable
and useful research terms seems to be the hardest but
most important part of any research study. Throughout
the study re-wording or re-phrasing may be necessary to
formulate the best hypotheses possible.
The second step the researcher must accomplish in
advance of the survey is to operationally define the
dependent and independent variables, and construct the
research instrument for gathering data (Grinnell, 1985).
The researcher's operational definitions of key
variables should eliminate any ambiguity in the meanings
of the variables. Operational definitions are
considered adequate if, and only if, the instrument or
procedures based on them yield data that are deemed to
be satisfactory representatives of the concepts they
stand for. Not only do some words have several
meanings, but the context in which they are used can
affect comprehension. For example, the media is defined
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in this study as - a means of communication, utilizing
television shows, movies and films to educate, entertain
and inform the public. The independent variables
operationally defined each take the form of an
experimental stimulus, that may or may not have an
effect on the dependent variable. Another example of an
operational definition of an independent variable would
be, in this case, what is meant by types of shows viewed
by youth? The operational definition lists several
different types of shows by utilizing the following
categories: Comedy Shows, Violent Shows, Love Stories,
Rap Movies, Horror Movies, and Mysteries. In order for
a researcher to conduct the best possible study all
terms dependent variables as well as independent
variables must be operationally defined.
The research instrument utilized in this study is
survey research. Step two of the cross-sectional survey
design is not only concerned with accurate definition of
the dependent and independent variables, but also
construction of a reliable research instrument. The
construction of a reliable instrument is based on
several components. According to Grinnell (1985), in
social work research, the survey is the most commonly
used form of data collection, because it provides a
useful and convenient way to acquire large amounts of
data about individuals or organizations. The
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construction of the survey questionnaire was pursued
with careful formulation, paying special attention to
the wording of items, the format of the questionnaire,
and the cover letter.
Definition of the population under study is
important and vital to the research process. The
quantitative-descriptive design describes this element
as the third step in the cross-sectional research
design. The population chosen for a study should be
defined in terms of geographic and demographic
characteristics, as well as with respect to a specific
time period Babbie (1979). The population chosen for
the purpose of this study is a high school located in
southeastern Prince Georges County, Maryland. The high
school has a population of approximately 980 students,
forty-seven percent male and fifty-three percent female.
The school offers several specialized programs including
the magnet program, a referral program for potential
dropouts, and an after school teen awareness program.
According to Maxwell (1989) the magnet program is a
county-wide program that emphasizes and promotes
advanced curriculum for capable students in the areas of
math and science. The school referral program operates
as the school's resource for students who need
specialized assistance (academic) to prevent them from
dropping out of school. The program also assists and
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encourages teen parents to stay in school by helping
them maintain a curriculum that fits their needs. The
teen awareness program offered by the high school
(Maxwell, 1989) provides a forum for the students to
discuss a wide variety of subjects including drugs,
teenage pregnancy, school policies, etc.
According to Maxwell (1989) Principal of the
school, parent participation is high at the school, and
the parents have developed a very positive relationship
with teachers and other school personnel to provide
their children the best possible educational
instruction.
A large number of the students who attend the high
school are bused in from surrounding areas, however
attendance to any Prince Georges County school is not
permissible unless the student is a resident of Prince
Georges County. Prince Georges' school system uses five
distinct categories to define the racial composition of
the student enrollment. There are approximately 3.9%
Asian Island Pacificers, 2.5% Hispanic, 63.6% African
Americans, 29.7% White, and 3.1% American Indians. It
is for sure Prince Georges County Schools are growing
and steadily changing everyday.
The fourth necessary step in the process of
quantitative descriptive design is clear definition of
the parameters of the study participants. The
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researcher must evaluate the amount of time and
resources available to them when selecting the
parameters of the study. The entire population may be
used or a representative sample of the population may be
obtained. Due to limitations of available resources, a
representative sample of the population is utilized in
this study. The sampling method employed to select a
representative sample is stratified sampling.
The fifth step in completing the design application
refers back the research instrument developed in Step
two. The research instrument(s) are pretested in a
pilot study to establish evidence for their reliability
and validity. To accomplish this task a group of fellow
colleagues were assembled and asked to complete the
survey. Upon completion of the research pilot survey,
valuable feedback was received and suggestions were
discussed concerning problem areas of the survey. The
final revisions were made and the research instrument
was complete and ready for dissemination.
Step six in completing the qualitative design is to
obtain permission from persons and/or organizations to
participate in the study (Grinnell, 1985). Obtaining
permission to conduct a study in the school, in this
particular study, required obtaining permission from the
principal of the school and parental consent. In
conclusion, the seventh and final step in completion of
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the quantitative descriptive design is the actual
implementation of the research instrument. The
individuals are contacted, the data collected, coded and
tabulated. The completion of this step is the final
task in completing the quantitative-descriptive design.
Accurate coding and tabulation of the results were
scientifically obtained through the SPSSX Computer Batch
System.
Sampling and Research Setting
The sampling method chosen for the purpose of this
study is the stratified sampling method. The target
population consists of high school students enrolled in
a school located in the northeastern part of Prince
Georges County, Maryland, one of twenty high schools in
the Prince Georges County school system (P.G. County
School System). Prince Georges County school system is
composed of 171 schools, including 20 high schools, 47
middle schools, and 104 elementary schools. The total
student enrollment of the Prince Georges County schools
is approximately 100,500 (Maxwell, 1989). The school
system uses five distinct categories to define the
racial composition of the student enrollment. There are
approximately 3.9% Asian Island Pacificers, 2.5%
Hispanic, 63.6% African Americans, 29,7% White, and 3.1%
American Indian.
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Prince Georges County schools offer its students a
variety of specialized curriculums and services designed
to meet the needs of each student. Among the several
programs available to students are evening continuing
education programs, gifted student programs and the
Magnet School Program (1989). Prince Georges County
school system also offers alternative programs to
prevent possible dropouts from exiting the school system
due to personal, academic or discipline problems. In
addition, each school located in Prince Georges County
teaches a general education core curriculum, and offers
interested students an opportunity to take part in
extra-curricula activities. According to Maxwell (1989)
the P.G. County school system employs a staff of
security officers in each high school to ensure the
safety of all students in attendance.
The total number of students enrolled in P.G.
County School System is 100,500. The sample will
consist of 200 respondents obtained solely through the
stratified sampling method. The stratified sampling
procedure will begin by obtaining an attendance list
from the registrars office of students enrolled. Since
the school attendance records systematically separate
students according to classification, the classification
stratums needed to begin the sampling procedure are
already established. The classification stratums will
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provide a continuous list beginning with the ninth grade
and ending with the twelfth grade students. The process
of random selection can now begin. The random selection
process can begin by randomly selecting a starting point
on the list, and choosing for example, every seventh
person on the list. This process continues until the
number of respondents (160) needed for the sample has
been obtained. The implementation of the stratified
random sample requires definition of the stratification
categories such that a specific person will appear in
one, and only one stratum. By using stratified sampling
the study will be able to obtain a greater degree of
representativeness - decreasing the probably sampling
error. In addition, stratification should result in
gains of sampling efficiency through reduced sample size
and a related reduction in data collection costs
(Kerlinger, 1973).
The sampling of respondents was conducted during
study-hour or prior to the beginning of classes. The
questionnaire took approximately five to ten minutes to
complete.
Data Collection Procedure/Instrumentation
The data collection procedure chosen for the
purpose of this study is the survey questionnaire. This
particular data collection procedure was chosen based on
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its strength as a research method to test hypotheses
(Clark, 1983). In addition, advantages of utilizing the
survey questionnaire method were considered as well as
the reliability and validity factor. Like other modes
of observation in social scientific research, surveys
have special strengths and weaknesses. In determining
whether the research method was appropriate, these areas
were taken into consideration. Survey research has
several strengths that aided in the selection of such a
method. To begin with, surveys are useful in describing
the characteristics of a large population, and in
addition make very large samples feasible. Since the
sample size chosen for this study was relatively large,
the survey questionnaire seemed an appropriate choice.
Secondly, the element of costs is important to a
researcher, and the survey questionnaire eliminates high
costs of collecting data primarily because, the cost per
questionnaire is twenty cents each and no field staff is
necessary. Other advantages of survey research include
greater assurance of anonymity, standardized wording,
and a high nonresponse rate (Grinnell, 1985) . Each of
these areas plays a vital role in helping the
research/practitioner achieve their goals and produce
the best most valid and reliable data possible. And
last, the survey questionnaire was chosen for its
flexibility and the fact that it eliminates interview
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bias. Also, many questions may be asked on a given
topic providing the researcher considerable flexibility
in measurement of a topic and analyses. In addition to
eliminating interview bias, the areas of validity and
reliability are greatly increased.
Although survey research has several strengths, the
research/practitioner may also take into consideration
the weaknesses of the instrument they select. Survey
research has a number of weaknesses that were carefully
evaluated prior to selection of this particular method.
Although standardization is regarded as a strength, it
may also be a weakness of survey research. According to
Babbie (1979), standardized questionnaire items often
represent the least common denominator in assessing
people's attitudes, orientations, circumstances and
experiences. By designing questions that will be least
minimally appropriate to all respondents, you may miss
what is most appropriate to many respondents. But
Babbie (1979) continues by claiming that this problem
can be partly offset through sophisticated analyses.
Secondly, although survey research is flexible, it
is inflexible in other ways. For example, studies
involving direct observation can be modified as field
conditions warrant, but surveys usually require that the
study design remain unchanged throughout. And finally,
surveys are subject to artificiality (Babbie, 1979).
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For example, finding out that a respondent gives
conservative answers to a question may not necessarily
mean he is conservative. Surveys cannot measure social
action: they can only collect self reports of recalled
past action, or of hypothetical action. According to
Grinnell (1985), survey research is generally weak on
validity and strong on reliability. By requesting that
an individual's opinions fit neatly into categories
(Strongly Agree, Agree, Uncertain, Disagree, etc.)
validity becomes a question.
Open-ended questions help to resolve this problem
and allow the individual to respond in the way he or she
feels necessary. Reliability is a much stronger
component of survey research. By presenting all
subjects with a standardized stimulus, survey research,
is effective in eliminating unreliability in
observations made by the researcher (Hirschi, 1973).
Every research/practitioner seeks to utilize the best
most suitable instrumentation for the collection of
data. It is for sure that each and every method has
pros and cons, but it is the task and expertise of the
practitioner to carefully evaluate and select the




The statistical test used in this study were
selected on the basis of the data type and non-
parametric test type. The appropriate statistical test
chosen for this study was Chi-square analysis. This
particular statistical test was chosen for several
reasons. First, the data type of this study is
categorical or nominal, the statistical method is non-
parametric, and the object of the study is to test for a
relationship within a group. Chi-Square(X^) analysis
was chosen primarily for its strength in testing
significance. In addition, the results of Chi-
Square (X^) analysis is a set of frequencies for all the





The findings of this research are shown in the
Appendice (Tables 1-21). The results indicate that a
significant relationship exists between violence in the
media and violent behavior. Based on these findings
both Null Hypotheses were rejected; (a) Null Hypothesis
- There is no significant relationship between violent
behavior and the preference of violent television shows
and movies . (b) Null Hypothesis - There is no
significant relationship between violent behavior and
the amount of time spent watching television.
A chi-square analysis shows that there is a
significant relationship between violent behavior among
high school students and the preference of types of
movies, Chi-square is equal to 61.4, prob: .00001, d.f.
= 1. Further hypothesis two was rejected based on the
fact that there is a significant relationship between
violent behavior and the amount of time spent watching
violent movies or television shows (Chi-square = 134.1,
prob: 000001, d.f. = 4).
The demographic characteristics of this study are
described in Tables 1, 2, and 3. Table 1 indicates that
the respondents were divided into two groups according
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to their classification. Group 1 consisted of 9th-10th
grade students equaling 53% of the study. Group 2 was
composed of llth-12th grade students equaling 47% of the
respondents in the study. The total number of
respondents in the study was 160. Table 2 defines the
racial composition of the respondents into three
distinctive categories. The table indicates that 115
students were Black; 45 were White; and 1 indicated
other. Fifty-three percent of the respondents were
male, and 46% were female. In analyzing Tables 4 and 5,
the results revealed that 26% of the respondents spent
11 hours a day or over viewing television and 24% of the
high school students only spent between 0-1 hours
viewing television daily. Table 5 reveals that 45% of
the high school students spent those hours viewing
comedy shows, while 20% chose to view violent type
movies. Most of the high school students (45%) enjoy
going to the theatre to see comedy movies, while 2 0%
enjoy going to see violent movies (Table 6) . In the
year, 1988, 38% of the high school students indicated
that they had seen more comedy movies that year than any
other type. In addition, 29% responded to having viewed
more violent movies (Table 7). Tables 8 and 9 indicate
that 56% of the respondents chose violent type movies as
their favorite movies, in contrast, 100% of the high
school students selected a non-violent television show
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as their favorite television show. Among some of the
violent movies listed were Beverly Hills Cop I and II,
Fatal Attraction and Horror movies.
The responses to Table 11 revealed that 48% of the
respondents agreed that violent movies send a message
that says it's o.k. to carry a weapon, while, 29%
strongly agree with the statement. Only 7% of the
respondents disagreed and 10% strongly disagreed. This
is interesting to the researcher primarily because more
than 50% of the high school students (Table 10)
responded that they prefer to view violent movies. In
reference to students' beliefs regarding the influence
of violent movies and aggressive behavior in students.
Table 12 indicates that the majority (70%) of the
respondents either strongly agreed, or agreed with this
statement.
The following findings are results of the responses
given by the sample population regarding their behaviors
at school, specifically violent behaviors. Sixty-three
percent of the high school respondents indicated that
they had never taken part in a fight at school; 27%
responded to occasional participation in a fight, while
5% indicated they rarely participate in a fight (Table
13) .
In reference to gang activity, the study revealed
that 85% of the high school students have never taken
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part in gang activity; 11% responded to occasional gang
activity, and 2.5% responded to frequent gang
participation (Table 14). The results of the study also
revealed that 87% of the high school students responded
to never being suspended from school for disruptive
behavior, while 9% reported occasional suspension from
school (Table 15).
The high school students appeared to have varying
opinions and beliefs concerning a need for protection
(weapon) at school and actually carrying a weapon to
school. Table 16 shows 78% of the students never feel
they need protection at school, while 12% believe they
occasionally need protection while at school. Less
than 5% responded that they frequently, or very
frequently feel a need for protection at school. The
responses to Table 17 indicate that 83% of the high
school students never carry a weapon in school. Forty-
one percent rarely carry a weapon to school while 8%
occasionally carry a weapon in school. Ninety-eight
percent of the students in the study revealed that they
have never used a weapon at school to protect
themselves. Four percent responded to occasional use of
a weapon at school for protection (Table 18).
Cross-tabulation of Violent Behavior and Favorite
Movies of High School Students are shown in Table 19.
The results indicate that of the 71 students whose
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favorite movie is a non-violent movie, none of the
respondents exhibited violent behaviors. In contrast,
36% of the students who listed their favorite movie as
violent did not exhibit violent behavior, however 54 of
the students who responded ?
The results indicate that 71 of the high school
students who chose non-violent movies as their favorites
did not exhibit violent behaviors at school. However,
only 35 high school students who chose violent movies
did not exhibit violent behaviors, while over half, (54)
of the students who did choose a violent movie as their
favorite did exhibit violent behaviors at school. The
results of this table are extremely significant in the
examination of violent media and human behavior,
specifically in high school students. Table 20, also
revealed some significant findings what show a profound
relationship between hours of television viewed, and
violent behavior in high school youth. The table
indicated that the more hours a youth views television,
the more likely they are to engage in or display violent
behaviors. The students (39) who view between 0-1 hours
of television did not exhibit violent behavior.
The high school students who viewed indicated that
they viewed less than seven hours of television and did
not exhibit violent behavior at school. However, 12 of
the students who viewed between 8-10 hours of television
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did exhibit violent behavior, while 12 did not. And
finally, the results of Table 20 indicated that a large
number (42) of students who view 11 hours or more of





In review of the findings of this study, the
researcher will conclude by elaborating on significant
points of interest, and summarizing the overall results.
Cross-tabulation of violent behavior, by high
school students' favorite movies (Table 19), revealed
some astonishing and significant results. The results
indicated that 71 high school students who chose non¬
violent movies as their favorite did not exhibit violent
behavior at school. However, only 36 of the high school
students who chose violent movies did not exhibit
violent behavior at school, while over half (54) of the
students who chose violent movies did exhibit violent
behavior of some type. The results of this table are
important in the process of understanding and obtaining
greater insight on the problem of violent behavior and
violence in the high schools. Previous research
discussed earlier (Spock, 1987 and Langenberg, 1980)
explored the negative effects television and movie
violence often have on youth and their responses to what
they see. The researcher believes that the findings of
this study lend credence and validation to the theory
that violence in the media can influence violent
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behavior in youth. Further, the results of this study
indicate that parents should not only become aware of
the negative implications violence in the media can have
on youth, but parents should also become involved in
monitoring and discussing television shows and movies
with their children.
Previous research (Singer and Singer, 1981) has
found that consistent and prolonged exposure to violence
in the media has been linked to aggression or violent
behavior exhibited in children. In comparison to these
findings, the findings of this study (Table 20) conclude
on the same premise. Table 20 indicates that the more
hours a high school student spends viewing television,
the more likely they are to exhibit violent or
aggressive behavior at school.
The researcher was amazed and interested at the
amount of time the respondents spend viewing television.
Table 4 indicated that the largest number (26) of
students spend 11 hours or more watching television
daily. The results also revealed that 24 of the
students spend between 0-1 hours watching television
daily. It appeared that the largest responses fell on
opposite spectrums indicating diverse viewing habits
among the respondents. However, speculation based on
the results of Table 4 lead the researcher to believe
that the viewing habits of the majority of high school
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respondents appears to be extremely excessive. Based on
pure speculation, the average high school students' day
is approximately 6-7 hours in length. According to
their responses, in order for the respondents to view 11
or more hours of television, upon leaving school, the
respondents would have to watch television until 1:00
a.m. or later. This scenario does not account for study
time. Based on the findings of this study, parents need
to become concerned and aware of their youths' viewing
habits, and the possible negative effects heavy-viewing
can have on their behavior. The findings of Table 4
coincide with previous research (Drabman & Harrattys,
1977) conducted on the possible negative effects heavy
viewing habits can have on youth. Theoretically,
Sutherlands' (1975) theory explaining criminal behavior
as a learned behavior, has relevance to the findings of
this study.
More specifically, frequency and duration are
variables that were discussed and investigated in this
study, and proven to have a profound effect on the
behavior of youth. Sutherlands' (1975) theory of
Differential Association, explains criminal behavior or
activity based on a number of variables, not
particularly the media. However, there appears to be
some significant similarities between the findings of
this study and elements of Sutherland's theory. The
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specific similarities include, the fact that violent or
criminal behavior is learned or influenced in the same
way other learning occurs. The findings of this study
include responses to gang activity (Table 15) , and
Sutherland (1975) attempts to explain criminal behavior
as a learning process that primarily occurs in personal
intimate groups, such as gangs. In addition to learning
criminal behaviors by interactions in gangs, values,
attitudes and behaviors are also learned.
Limitations of the Study
One of the most significant limitations present in
this study was the research apparatus. The instrument
utilized in this study was created by the researcher for
the primary purpose of obtaining information for this
study. The survey may have proven limiting in regards
to validity and reliability. Although the researcher
believes the research survey is a valid instrument,
there is always the possibility that flaws may exist
within an untested apparatus.
In addition, the researcher believes the research
setting may have also proven limiting primarily because
the responses were limited to one high school located in
Maryland. Although the researcher believes the
responses and representative of the population under
study, the responses may not be represenatative of the
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nation's total high school population.
Suggested Research Directions
The field of social work has a strong growing
relationship with research based practice. It is
believed that unless social work practice continues to
expand its horizons, integrating research as an
essential component, areas such as violence in the
media and its influence on human behavior will receive
less than adequate understanding and research. After
all, if measurement of a problem is not conceivable or
probable, what's to say that a problem actually exists.
Perhaps additional research in the areas of news media
and youth suicide; or the media and violent crimes
committed by adults are two potentially significant
topics that warrant investigation.
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CHAPTER VI
IMPLICATIONS FOR SOCIAL WORK PRACTICE
The findings of this study have great implications
for social work knowledge, theory and practice. The
foundations of social work practice are steadily
increasing as the number of qualified social workers
enter the field utilizing their skills as both
practitioner, and researcher. It is certain that the
bank of social work knowledge will never increase if
social workers do not contribute to the existing
knowledge that guides much of our present day practice.
The figure of social work practice and theory must focus
on exploration and investigation of problems facing
society today. Among one of the nation's present day
concerns is the violence that often erupts in many of
the nation's schools. The results of this study
represents a milestone in the solution of the problem.
However, these findings will assist practitioners in the
process of better understanding the exceedingly complex
nature of human behavior, and the influence of the
media, especially on youth. Futhermore, these findings
will help social workers begin to evaluate their roles
as professionals and target specific areas in the
process of advocating for their clients. More
specifically, social workers must become involved in the
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political aspect of practice, advocating against lenient
movies ratings, and paving the way for legislation to
govern such areas for the benefit of the nation's youth.
The political aspect is yet another more crucial
component that needs to become and integral element of
social work practice. With the integration of political
activism and the knowledge obtained through research
based practice, social workers will be prepared to
effectively lobby and represent their concerns on a
national level. Public awareness and public education
is essential in solving the problem of violence in the
high schools and creating an open forum for discussion
and evaluation of the movies rating industry. In
addition, practitioners can begin to educate and inform
youth concerning the possible effects of violent media
and human behavior. Social workers must stress the
importance of interpretation and discussion of the
meanings and messages of violent movies or shows. Youth
awareness is probably the most important objective in
addressing the problem. Educating youth concerning the
possible effects of violence in the media is one way of
attempting to eliminate the problem. Social workers
should also focus a great deal of time and effort on
effective ways to communicate with youth without
appearing authoritative or condescending. Perhaps
targeting the problem through school seminars or
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periodic newsletters may help to bring about awareness
utilizing an institution dedicated to education and
socialization.
Social workers have a long history of advocating
for the needs of their clients, but without proper
research and investigation, the chances of defining the
problem and treating the symptoms will be impossible.
Social workers myst also respond to the findings of this
study by utilizing creative, innovative methods to
address the problem. By establishing professional
committees and workshops, social workers can more
effectively exchange and develop ways of preventing the
problem of violence in the schools as it relates to
human behavior. In conclusion, the researcher sincerely
hopes that in the future, the findings of this study
will only represent a fraction of the research conducted
on the media as it relates to human behavior.
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Table 1. High School Students' by Classification.





9th - 10th Graders 1 86 53.4 53.4 53.4
11th - 12th Graders 2 75 46.6 46.6 100.0
161 100.0 100.0
N= 161
Table 2. High School Students' by Race.
Valid Cum.
Value Label Value Frequency Perecnt Percent Percent
Black 1 115 71.4 71.4 71.4
White 2 45 28.0 28.0 99.4




Table 3. High School Students'by Sex.





Male 1 86 53.4 53.4 53.4
Female 2 75 45.6 46.4 100.0
161 100.0 100.0
N= l6l
Table 4. High School
Daily.
Students'Hours Spent Viewing Television.
Valid Cum.
Value Label Value Frequency Percent Percent Percent
0 - 1 Hours 1 39 24.2 24.2 24.2
2 - 4 Hours 2 28 17.4 17.4 41.6
5 - 7 Hours 3 28 17.4 17.4 59.0
8 - 10 Hours 4 24 14.9 14.9 73.9




Table 5. High School Students' Types of Telvision Shows Viewed Most Often.





Conedy 1 73 45.3 45.3 45.3
Drama 2 8 5.0 5.0 50.3
Violent 3 32 19.9 19.9 70.2
Other 4 15 9.3 9.3 79.5
Horror 5 10 6.2 6.2 85.7
Love Stories 6 10 6.2 6.2 91.9




Table 6. High School Students ' Movies Enjoyed Going to the
Theatre to View.





Violent 1 33 20.5 20.5 20.5
Rap 2 8 5.0 5.0 25.5
Love Stories 3 10 6.2 6.2 31.7
Other 4 20 12.4 12.4 44.1
Comedy 5 73 45.3 45.3 89.4
Horror 6 9 5.6 5.6 95.0




Table 7. High School Students' Type of Movie Viewed Most Often
in 1988.





Violent 1 47 29.2 29.2 29.2
Rap 2 5 3.1 3.1 32.3
Love Stories 3 8 5.0 5.0 37.3
Comedy 4 62 38.5 38.5 75.8
Mysteries 5 9 5.6 5.6 81.4
Horror 6 9 5.6 5.6 87.0
Drama 7 8 5.0 5.0 91.9
Other 8 13 8.1 8.1 100.0
161 100.0 100.0
N= 161
Table 8. High School Students' Favorite Type of Movie.





Non-violent Movies 1 71 44.1 44.1 44.1
Violent Movies 2 90 55.9 55.9 100.0
161 100.0 100.0
N= 161
Table 9. High School Students' Favorite Television Show.
Value Label
Valid Cum.
Value Frequency Percent Percent Percent
Non-violent shows 1 161 100.0 100.0 100.0
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Table 10. High School Students'Preference For Violent
Movies.





Strongly Agree 1 48 29.8 29.8 29.8
Agree 2 38 23.6 23.6 53.4
Disagree 4 49 30.4 30.4 83.9





Table 11. High School Students Responses to , Violent Movies
Send a Message That Says,"it's O.K to Carry a Weapon".
Valid Cum.
Value Label Value Frequency Percent Percent Percent
Strongly Agree 1 46 28.6 28.6 28.6
Agree 2 78 48.4 48.4 77.0
Uncertain 3 9 5.6 5.6 82.6
Disagree 4 12 7.5 7.5 90.1





Table 12. High School Students Responses to ; The Portrayal of
Violence in the Movies, Influences Aggressive Behavior
in Students.





Strongly Agree 1 62 38.5 38.5 38.5
Agree 2 50 31.1 31.1 69.6
Uncertain 3 17 10.6 10.6 80.1
Disagree 4 16 9.9 9.9 90.1






Table 13. High School Students'Who Have Taken Part in a Fight
at School.





Never 1 107 66.5 66.5 66.6
Rarely 2 8 5.0 5.0 71.6
Occasionally 3 44 27.3 27.3 98.8






Table 14. High School Students' Who have Taken Part in Gang
Activity.





Never 1 137 85.1 85.1 85.1
Rarely 2 3 1.9 1.9 87.0
Occasionally 3 17 10.6 10.6 97.5






Table 15. High School Students' Who Have Been Suspended for
Disruptive Behavior.





Never 1 140 87.0 87.0 87.0
Rarely 2 4 2.5 2.5 89.4
Occasionally 3 15 9.3 9.3 98.8






Table 16. High School Students' Belief Regarding Needing Some
Type of Protection at School.





Never 1 125 77.6 77.6 77.6
Rarely 2 8 5.0 5.0 5.0
Occasionally 3 19 11.8 11.8 94.4
Frequently 4 5 3.1 3.1 97.5






Table 17. High School Students' Who Carrying a Weapon to School
For Their Protection.
Valid Cum.
Value Label Value Frequency Percent Percent Percent
Never 1 134 83.2 83.2 83.2
Rarely 2 6 3.7 3.7 87.0
Occasionally 3 13 8.1 8.1 95.0
Frequently 4 3 1.9 1.9 96.9






Table 18. High School Students' Who Have Used a Weapon at
School for Their Protection.





Never 1 154 95.7 95.7 95.7
Occasionally 3 6 3.7 3.7 99.4




















Table 20. Cross-Tabulation of Hours Spent Per Day Watching














39 28 28 12 0
Violent
Behavior
0 0 0 12 42
Column
Total 39 28 28 24 42
X2 = 134, d.f. = 4, P .0001
Survey
Classification: 9th Grade 10th Grade 11th Grade 12th Grade
Race: Black White Hispanic Other
Please Answer the following questions by placing a check by your response.
1) How many hours of television do you watch a day ?
0-1 5-7
2-4 8-10 11 and over






















5) What is your favorite movie ?
What is your favorite television show ?6)
Please Answer the foUcwing questions by placing an X in the box under your response.
SA= Strongly Agree A= Agree UN= Uncertain D= Disagree SD= Strongly Diagree
SA A UN D SD
Example: I like to watch horror films. (X) ( ) ( ) ( ) ( )
I watch more violent movies than any other
type.
( ) ( ) ( ) ( ) ( )
I believe the majority of violent television
shows are fiction(not true)
( ) ( ) ( ) ( ) ( )
I prefer to watch movies with violence in them
than any other type.
( ) ( ) { ) ( ) { )
Violent movies send a message that says, it's
o.k. to carry a weapon.
( ) ( ) ( ) ( ) ( )
The television show, Miami Vice, shows life
the way it really is.
( ) ( ) ( ) ( ) ( )
1 The portrayal of violence in the movies in¬
fluences agressive behavior in students.
( ) ( ) ( ) ( ) ( )
Please Answer the foUcwing questions by placing a check by your response.








































Thank You for your participation in this study.
Parental Consent
' As a part of research ciarriculun in Clinical Social . Work at Atlanta
University, I am seeking information about the effects the media (tele¬
vision, movies) has on influencing violent behavior in youth. As a partial
fulfillment of the requirements for my Masters Degree, I have created a sixrvey
designed to test the affect the media has on youth.
The method of presenting the material to the students will be a
survey that will take approximately five to ten minutes to canplete. I
should like your youngster to participate in this study and am herewith
requesting permission fron you for your son or daughter to participate.
Participants in the experiment will not be identified and all results will
remain anonymous. Please carplete the form at the bottom of this letter,
and return it to the school in the next five days.
Please feel free to call me if you have any concerns or questions about
the study. I can be reached by phone at heme between 5:00 p.m. and 9:00 p.m.





(Place a check in one of the boxes,sign your name,and date of signing)
My Youngster ( ) MAY
( ) MAY NOT Participate In Ms. Fennell's Study.
Signature, Parent/Guardian Date
